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1. Introduction 

 

This Single Equality Scheme for schools in Stockton-on-Tees brings together action plans 

for Race, Gender and Disability Equality, and Community Cohesion, thus meeting the school’s 

statutory duties in these areas.  

 

The scheme also highlights how our school has worked with and listened to the staff, pupils, 

parents and carers to inform development of action plans and the need and commitment 

required to ensure the scheme is a success. 

 

As well as delivering high quality services to our pupils, the school is also committed to being 

a good employer and as such this scheme outlines how we meet our varied duties in terms of 

recruitment and employment practices. 

 

This document provides, therefore, a scheme which embraces for our school a Race Equality 

Scheme, a Gender Equality Scheme, a Disability Equality Scheme and the school’s Equality 

Policy and commitment towards Community Cohesion.  It is reviewed every three years and 

reported on annually. 

 
 

2. National Context for Diversity 

The Equality Act 2010 is the overarching legislation for all equality duties.  

The act serves two main purposes: 

 

a) To harmonise discrimination law; 

b) To strengthen the law to support progress on equality. 

 

The act supersedes or strengthens the following acts and regulations: 

 

 The Equal Pay Act 1970; 

 The Sex Discrimination Act 1975; 

 The Race Relations Act 1976; 

 The Disability Discrimination Act 1995; 

 The Employment Equality (Religion & Belief and Sexual Orientation) Regulations 

2003; 

 The Employment Equality (Age) Regulations 2006; 

 The Equality Act 2006 Part 2; 

 The Equality Act (Sexual Orientation) Regulations 2007. 

 

There now follows a more detailed explanation of what these Acts and regulations mean in 

practice. 
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Sex Discrimination Act (SDA) 1975 (and Regulations 1999), Gender Equality Duty 2007 

Statutory positive duty to promote gender equality and eliminate unlawful gender 

discrimination. 

 
 
 

Race Relations Act (RRA) 1976/2000 

Statutory positive duty to promote racial equality, promote good race relations and 

eliminate unlawful racial discrimination. 

 
Disability Discrimination Act (DDA) 1995/2005 

Statutory positive duty to promote equality of opportunity for disabled people: pupils, staff, 

parents, carers and other people who use the school or may wish to, and eliminate unlawful 

discrimination. 

 

Employment Equality (religion or belief) (sexual orientation) Regulations 2003 extended 

to education, Equality Act (Part 2) 2007 

The Act sets out that is unlawful for schools to discriminate against a person: 

 

a)  in the terms on which it offers to admit him/her as a pupil; 

b)  by refusing to accept an application to admit him/her as a pupil, or 

c)  where he/she is a pupil of the establishment 

o in the way in which it affords him/her access to any benefit, facility or service, 

o by refusing him/her access to a benefit, facility or service, 

o by excluding him/her from the establishment, 

o by subjecting him/her to any other detriment. 

 

(There are specific exemptions for faith schools.) 
 

Section 21 (4) of the Education Act 2002 (as inserted by Section 38 of the Education 

and Inspections Act 2006) states that:  

‘The governing body of a maintained school shall, in discharging their functions relating to 

the conduct of the school –  

 

a) promote the well-being of pupils at the school, and  

b) in the case of a school in England, promote community cohesion’  

 

This duty came into effect on 1 September 2007 and from 1 September 2008; HMCI has a 

duty under section 5 of the Education Act 2005 to report on the contribution made by 

schools to community cohesion.  

 

This defined community cohesion, in the context of schools, as meaning ‘working towards a 

society in which there is a common vision and sense of belonging by all communities; a 

society in which the diversity of people’s backgrounds and circumstances is appreciated and 
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valued; a society in which similar life opportunities are available to all; and a society in which 

strong and positive relationships exist and continue to be developed in the workplace, in 

schools and in the wider community’. 

 

Human Rights Act 1998 

The act applies directly to public authorities and incorporates the European Convention on 

Human Rights into UK law. Human rights are rights and freedoms that belong to all 

individuals regardless of their nationality and citizenship. They are fundamental in 

maintaining a fair and civilised society. 
 

Prevent 

In June 2008, the Government published guidance to local partners on preventing violent 

extremism that emphasised the importance of working with children and young people and 

encouraged local partnerships to engage with this agenda.  Schools need to ensure that they 

can address the five strands: 

 

1. understand how an extremist narrative which can lead to harm can be challenged by 

staff in schools and model to pupils how diverse views can be heard, analysed and 

challenged in a way which values freedom of speech and freedom from harm; 

2. understand how to prevent harm to pupils by individuals, groups or others who 

promote violent extremism, and manage risks within school; 

3. understand how to support individuals who are vulnerable through strategies to 

supports, challenge and protect; 

4. increase the resilience of pupils and of school communities through helping pupils 

acquire skills and knowledge to challenge extremist views, and promoting an ethos and 

values that promotes respect for others; 

5. use teaching styles and curriculum opportunities which allow grievances to be aired, 

explored and demonstrate the role of conflict resolution and active citizenship. 

 

3. The Borough of Stockton-on-Tees 

 

The Place 

Stockton-on-Tees is a diverse Borough located in over 20,000 hectares at the heart of the 

Tees Valley. It comprises an urban and rural environment with a number of towns and 

villages, each with its own distinctive characteristics, including Billingham, Stockton, 

Thornaby, Ingleby Barwick and Yarm.  The area has a population of 192,895 (2009 mid-year 

estimates) and records the largest population increase of the Tees Valley Boroughs over 

the last twenty years; this rise is projected to continue and population trends suggest a 

total population of 209,800 by 2021. (Tees Valley Unlimited projections)  
 

The People 

Despite having some of the most populous urban centres in the Tees Valley the population 

growth figures are unevenly balanced across the area; with growth being driven in the south 

of the Borough, and particularly within the new Ingleby Barwick community.  Projections 
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show that the resident population will age sharply in the next ten years.  There will be a 

62% increase in the number of people at retirement age; this will be coupled with a slight 

decrease in the number of children and people of working age.  In addition to this there will 

be a more prolific increase in the over 80 age group. 

 
In 2008 there were 7,000 people over the age of 80; this is expected to rise to 14,200 in 

2020, an increase of 103%.   The overall growth disguises these significant shifts in the 

population structure; for the council these changes will lead to rising demand for some 

public services such as housing, planning and adults’ social care, and infrastructure 

pressures in the south of the Borough where most of the growth is situated. 

 

Stockton-on-Tees has a wide social and economic mix, with areas of significant disadvantage 

situated alongside areas of affluence.  This is illustrated in the Indices of Multiple 

Deprivation (2007) which have shown that 14% of Lower Super Output Areas (small 

geographical areas typically consisting of 1500 people) within Stockton are in the 10% most 

deprived nationally and that 22% of the Lower Super Output Areas are in the 20% least 

deprived nationally.  2.8% (Census 2001) of the borough’s population is made up of Black and 

Minority Ethnic communities (this is an increase of 1.2 percentage points from the Census 

1991).  The area is culturally diverse with over 70 languages spoken within the Borough.     
 

4. The School Context 

 
This is the school context which is derived from Section 1 of the School Evaluation Form.  

It sets out the vision statement for the school and is a statement of core values that 

position the school to respond to the agenda of equality and diversity. 

 

The school is a larger than average primary school compared to national average. It is built 

in an open plan design. The school was built in the 1970’s as a separate infant and junior 

school and amalgamated in the 1980’s. Since 2000 partitions have been erected in order to 

improve the quality of the learning environment. Additional internal refurbishments have 

continued to improve the teaching & learning opportunities.  

 

The mission statement of The Glebe Primary School states the belief that diversity is a 

strength that is valued, respected and celebrated by all who learn in, teach in and visit the 

school. We are committed to developing a culture of inclusion and diversity and to giving all 

pupils every opportunity to achieve the highest of standards. We do this by taking account 

of pupils’ varied life experiences and needs. We offer a broad and balanced curriculum and 

have high expectations for all. The achievements, attitudes and well-being of our pupils are 

of paramount importance. This policy helps to ensure that our school promotes the 

individuality of all pupils, irrespective of ethnicity, attainment, age, disability, gender or 

background. 
 

School population March 2011: 
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2.01% minority ethnic 

1.6% of children with first language other than English 

11% Free school meals 

52% SEND 

6.8% Disabled 

0% New arrivals 

0% Asylum seekers 
 

Religion & Belief: 

C of E 59.3%; Christian 4.4%; Jehova’s Witness 1.2%; Muslim 0.4%; Sikh 0.4%; other 0.4%; 

none 33.9%  
 

Gender 

Female 49.2% Male 50.8% 

0% with other sexual orientation 

 

The School’s Outcomes against this context 
The school’s self evaluation processes that monitor the outcomes for these groups is part of 

normal school review and is recorded in the School Self evaluation Form (SEF).  These 

processes will also facilitate an equality impact assessment (see Appendix 11). Equality 

Impact Assessments are a crucial mechanism for ensuring the embedding of equalities and 

diversity. Impact assessments will be carried out covering all 7 equality and diversity 

strands (race, religion, disability, age, gender, sexual orientation, socio-economic 

background) and community cohesion which will identify both good practice as well as areas 

where our performance in ensuring diversity could be improved. In line with statutory 

requirements our equality impact assessment process will be applied to new policies as well 

as existing policies and functions on an agreed programme.  We will consider outcomes such 

as: 
 

Attainment  (see tracking) 

Progress     (see tracking) 

Attendance  (2008/9 school 94.7% LA 94.9% NAT 94.7%) 

Exclusion (2010/11 school 0% LA 0.12%) 

Qualitative surveys 

Extended leave/mobility issues 

Participation in: 

Out of school learning; school trips; extended school activities (all pupils have 

access to these) 

Attendance at parents’ evenings (estimated at 94% 2010/11) 

Incidents – racist, hate and bullying (2009/10 0.4% reported bullying and 1.2% 

reported racist name calling) 
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 Analysis of the training taken to position the school well for the equality and 

diversity agenda.  For example: meeting the medical needs of pupils; Restrictive 

Physical Intervention; use of pejorative language; termly training on new intake for 

ALL staff (SENCO updates) including medical, faith and belief, language needs; 

staff meeting every term to update on pupil needs and training opportunities; 

governor training on fair recruitment practices; use of the Inclusion Development 

Programme, ( ASD; BESD & DYSLEXIA, SLCN). 

 The school’s policies pertinent for equality and diversity are in place.  For example: 

religious and belief observation; disability access; Inclusion; Special Educational 

Needs; Disability Discrimination; Disability Equality Scheme; Disability Equality & 

Accessibility Plan; Community Cohesion/Diversity Action Plan 

How the curriculum offered to students is continually evaluated to develop their 

learning, understanding and acceptance of each other.  

Reasonable adjustments made at the school and aspects of individual provision may 

include: 

a) Monitoring curriculum access; exclusions, rewards & sanctions. 

b) Target setting & tracking of achievement reviewed & updated at least termly. 

c) Analysis of assessment data yearly by SLT & SENCO 

d) Monitoring access to & uptake of out of school provision – visits, clubs etc. 

e) Making information available to pupils & families in alternative formats when 

needed. 

f) Alterations to the physical environment when necessary – including ramps, lifts, 

disabled toilet facilities, loop systems for HI, use of colour to highlight for VI, 

quiet areas for withdrawal/calming and use of neutral colours for those who 

sensitive to visual  stimulation or prone to distractibility e.g. ASD or ADHD. 

g) Ensuring that all areas in school are accessible to wheelchair users. 

h) Use of initial questionnaires to identify children within the school who are 

considered to have a disability. 

i) Use of pupil & parent questionnaires yearly to help inform SENCO of any issues 

relating directly to pupils with disabilities. 

j) Consultation/information gathering via school council responses and planned PSHE 

activities (SEAL materials). 

       k) Monitoring of any incidents of harassment and/or bullying by SMT. 

       l) Ensuring that pupils are aware of systems in place in school to help them – e.g.  

          school  council reps, playground friends, teachers, teaching assistants, worry boxes,  

            PSHE & class circle times. 

    m) Changes to timetables, routines & staffing as necessary – e.g. provision for 

          breaks, lunchtimes, moving around school at busy times etc. 

    n) All staff including lunchtime & kitchen staff made aware of the needs of any 

         pupil as appropriate. 
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   o)Training for new & existing staff on ways to differentiate the curriculum to meet the 

needs of pupils with different disabilities – the implementation of the IDP is being planned 

for. 

   p)Offering opportunities for individual pupils and/or parents of pupils with disabilities to 

access consultations or workshops which might offer support/advice. 

  q)Providing access to advice/support from outside support agencies as appropriate – e.g. 

physiotherapy; speech & language therapy etc. 

How the school meets the inclusive practice in the EYFS is set out in the Statutory 

Framework for the Early Years Foundation Stage. For example:  
 

 Through a system of personalised learning, development and care.  

 Ensuring that all children and families feel included, safe and valued and that all 

children and adults are treated as individuals and are not discriminated against.  

 Ensuring that opportunities are in place for all children to be listened to and 

respected. 

 Through planning that reflects and meets the needs of all children including those 

from minority ethnic backgrounds, those learning English as an additional 

language, and those with learning difficulties or disabilities. 

 Ensuring that practitioners actively avoid gender stereotyping and will actively 

challenge any expression of prejudice or discrimination by children or adults in 

the setting. 

 Providing adjustments to the curriculum to remove or help to counter 

underachievement and to overcome any barriers to achievement that are already 

in place. In addition that we identify and respond early to needs which could lead 

to the development of learning difficulties.  

 Ensuring that we work in partnership with professionals from other agencies to 

provide the best learning opportunities for all children. 

 Providing appropriate challenges for gifted and talented children. 

 Ensuring that effective transition arrangements are in place for all children 

moving into and out of the setting. 
 

 
 

 
5. How We Have Developed the Scheme 

Involvement Processes 

Policies are vital to identify and consolidate thinking regarding appropriate provision for 

pupils, however, they are often viewed as an end, when they should be seen as a process 

- always evolving in response to changes and evidence from impact assessments. When 

developing this Equality Scheme, the school is clear that this is a process which must 

be informed by the involvement of all participants such as pupils, parents, school staff, 

governors and external agencies.  This will ensure that the school gleans insights into 
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the barriers faced by people from different social identity backgrounds and learns the 

best ways to overcome such barriers.  This Scheme will be informed, therefore, by:  

 

 the views and aspirations of pupils themselves from different social identity 

backgrounds; 

 the views and aspirations of parents of pupils from different social identity 

backgrounds; 

 the views and aspirations of staff from different social identity backgrounds; 

 the views and aspirations of members of the community and other agencies, including 

voluntary organisations, representing different social identity backgrounds. 
 

Mechanisms for involvement 

At The Glebe Primary School the following mechanisms will ensure the views of pupils inform 

the Equality Scheme and action plan: 

 Exit interviews with pupils; 

 School council; 

 Individual interviews with pupils involved in incidents of a discriminatory nature; 

 Individual interviews with pupils experiencing reasonable adjustments; 

 

At The Glebe Primary School  the following mechanisms will ensure the views of staff 

inform the Equality Scheme and action plan: 

 Exit interviews with staff; 

 Regular meetings with union representatives; 

 E-forums; 

 Regular staff meetings with specific agenda items; 

 Individual discussions with staff as a part of performance management. 
 

At The Glebe Primary the following mechanisms will ensure the views of parents and the 

community inform the Equality Scheme and action plan: 

 Text to be inserted into communication with parents: “your support for your child’s 

education is crucial to their progress.  Please tell us if there is any adjustments we 

need to make to help you support your child, for example: letters in large font; 

letters in different languages; wheelchair access; explaining things over the phone; a 

discussion with a school colleague of the same gender.” 

 Feedback through the Governing Body meetings; 

 Feedback through the PTA meetings; 

 Feedback from adults using the school beyond the school day; 
 Termly open meetings with parents and opportunities to express views via 

questionnaires/feedback forms 

The school’s action plan will focus on developing the involvement of pupils, staff and parents 

from different social identity backgrounds over the three years of this Scheme.  We will 

consider varying the times, methods and the venues for this involvement to ensure the best 

possible attendance and ensure views can be heard.  This way the school will learn what 

works and the involvement of pupils, staff and parents will improve and deepen over time. 
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6. Roles and Responsibilities for Implementing the Single Equality scheme 
 

The Head Teacher will: 

 ensure that staff and parents are informed about the Single Equality Scheme; 

 ensure that the scheme is implemented effectively; 

 manage any day to day issues arising from the policy whether for pupils or for the 

school as an employer; 

 ensure staff have access to training which helps to implement the scheme; 

 liaise with external agencies regarding the policy so that the school’s actions are in 

line with the best advice available; 

 monitor the scheme and report to the Governing Body at least annually, on the 

effectiveness of the policy; 

 ensure that the SLT are kept up to date with any development affecting the 

policy/action plan arising from the scheme; 

 provide appropriate support and monitoring for all pupils and specific and targeted 

pupils to whom the scheme has direct relevance, with assistance from relevant 

agencies such as C.E.S.C. 

 
The Governing Body will: 

 ensure that the school complies with all relevant equalities legislation; 

 recommend all governors receive up to date training in all the equalities duties; 

 designate a governor with specific responsibility for the Single Equality Scheme; 

 establish that the action plans arising from the scheme are part of the School 

Development Plan; 

 support the headteacher in implementing any actions necessary; 

 inform and consult with parents about the scheme; 

 evaluate and review the action every three years. 

 
The Senior Leadership Team will: 

 have general responsibility for supporting other staff in implementing this scheme; 

 provide a lead in the dissemination of information relating to the scheme; 

 identify good quality resources and CPD opportunities to support the scheme; 

 with the Headteacher, provide advice/support in dealing with any incidents/issues; 

 assist in implementing reviews of this scheme as detailed in the School Development 

Plan. 
 

People with specific responsibilities: 

 Miss J. Kirkness is the person responsible for maintaining and sharing with all the 

staff those vulnerable pupils and how their needs will be met; 

   Mrs R. Hall is the person responsible for ensuring the specific needs of staff 

members are addressed; 

    Mrs G. Repton and SLT are the people responsible for gathering and analysing the 

information on outcomes of vulnerable pupils and staff (see section 4); 
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   Mrs G. Repton is the person responsible for monitoring the response to reported 

incidents of a discriminatory nature. 
 

Parents/Carers will: 

 have access to the scheme; 

 be encouraged to support the scheme; 

 have the opportunity to attend any relevant meetings/awareness raising sessions 

related to the scheme; 

 have the right to be informed of any incident related to this scheme which could 

directly affect their child. 
 
 
 

School Staff will: 

 accept that this is a whole school issue and support the  Single Equality Scheme; 

 be aware of  the Single Equality Scheme and how it relates to them; 

 make known any queries or training requirements 

 know how to deal with incidents of concern, and how to identify and challenge bias 

and stereotyping; 

 know procedures for reporting incidents of racism, harassment or other forms of 

discrimination; 

 not discriminate on racial, disability or other grounds; 

 keep themselves up to date with relevant legislation and attend training and 

information events organised by the school or LA; 

 ensure that pupils from all groups are included in all activities and have full access to 

the curriculum; 

 promote equality and diversity through teaching and through relations with pupils, 

staff, parents, and the wider community. 
 

Pupils will: 

 be made aware of any relevant part of the scheme, appropriate to age and ability; 

 be expected to act in accordance with any relevant part of the scheme 

 experience a curriculum and environment which is respectful of diversity and 

difference and prepares them well for life in a diverse society; 

 understand the importance of reporting discriminatory bullying and racially motivated 

incidents; 

 ensure the peer support programme within the school promotes understanding and 

supports pupils who are experiencing discrimination. 
 
Visitors and contractors are responsible for complying with the school’s Equality Scheme – non-
compliance will be dealt with by the Headteacher. 

 

7. Action Planning 
This scheme is supported by an action plan, the progress of which is monitored and 

evaluated by the Governing Body. 
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The action plan that identifies the equality objectives for the school arising from this 

scheme and the impact assessment through the Inclusion Quality Mark has: 

 clear allocation of responsibility; 

 clear allocation of resources, human and financial; 

 clear timescales; 

 expected outcomes and performance criteria; 

 specified dates for review; 

 

The effectiveness of this Scheme will be evaluated and reflected in: 

 the School Self-evaluation Form; 

 the level achieved in the Inclusion Quality Mark; 

 discussions with the School Improvement Partner. 

 
 
 

At The Glebe Primary School we have: 

 a Disability Equality & Accessibility Plan  
 a Community Cohesion/Diversity Action Plan. 
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 Appendices 

 
For any queries regarding these appendices please contact:  

Diane McConnell (Principal Adviser)        01642 526407       Diane.McConnell@stockton.gov.uk                              

Satnam Singh (Diversity Team Leader)    01642 528334      Satnam.Singh@stockton.gov.uk 
 

Appendix 1 

Ofsted Evaluation Criteria 

 

The extent of pupils’ spiritual, moral, social and cultural development: grade descriptors 

Outstanding  
(1) 

Pupils think deeply about their own and others’ experiences and try to 

relate them to a clear set of personal values. They have a keen interest in 
ethical issues, act in a principled manner and understand the importance of 
reassessing values in the light of experience. The pupils resolve conflicts 

intelligently and seek consensus while accepting the right of others to hold 
different opinions and beliefs. They have a very good insight, based on 
first-hand experience, into similarities and differences between their own 

and others’ cultures and how these are constantly changing. They are open 
to new ideas, appreciate cultural diversity and challenge racism. 

Good  
(2) 

Pupils are curious about the world around them and embrace new 

experiences which broaden their understanding, such as engaging 
enthusiastically in artistic, sporting and cultural opportunities. They respect 
others’ needs and interests and make responsible and reasoned 

judgements on moral dilemmas. Pupils have a strong sense of common 
values across different societies. They engage well with a range of groups 
from different ethnic, religious and socio-economic backgrounds, including 
those not represented in the immediate community.  

Satisfactory 
(3) 

Pupils reflect on their experiences, for example responding with interest to 
artistic, sporting and cultural opportunities. They show some interest in 

other people’s feelings, values and beliefs, although this is mainly confined 
to that which is introduced in lessons. They generally know the difference 
between right and wrong and understand the consequences of their own 

and others’ actions. Pupils engage effectively with those from different 
ethnic, religious and socio-economic backgrounds and understand that 
they share common values. 

Inadequate  
(4)  

 Pupils are developing little personal insight, purpose or 
understanding to nurture their growth as principled individuals. 

or 

 Pupils are not developing the skills, personal qualities or 
understanding to engage constructively with people from other 
cultures and backgrounds. 

or 

 Pupils have little understanding of, or interest in, their own 
culture or that of others. 

  

mailto:Satnam.Singh@stockton.gov.uk
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The effectiveness with which the school promotes community cohesion: grade 
descriptors 

Outstanding 
(1) 

 

The school acts vigorously and successfully, using information from an 

incisive analysis of its religious, ethnic and socio-economic context at 
local and national levels to focus its exceptional contribution to 

community cohesion. It evaluates its work rigorously in order to build 
on its many strengths. The school’s actions have a markedly beneficial 
impact on community cohesion within its local community and beyond. 
The school community is highly cohesive and the pupils have a strong 
understanding of what is required to maintain this state.  

Good  
(2) 

 

The school demonstrates that it makes a strong contribution to 

promoting community cohesion based on a clear analysis of its 
religious, ethnic and socio-economic context. It evaluates its 
contribution to community cohesion and can identify clear impact but 
this may be uneven across the three strands. There are effective plans 

that promote engagement with a range of community groups beyond 
the school and the immediate community. The impact of its work is 
felt strongly within the school and pupils from different backgrounds 
get on noticeably well with each other. 

Satisfactory  
(3) 

 

The school has taken a set of actions based on an informed 

understanding of its religious, ethnic and socio-economic context. It is 
actively promoting community cohesion within the school community 
and is reaching out to other communities. Its work has a generally 
positive impact within the school, which is a largely cohesive 

community, but there may be only limited evidence of its success in 
promoting community cohesion beyond the school. Evaluation of its 
work is patchy but provides some relevant information. 

Inadequate  
(4) 

 

 The school has an inadequate understanding of the religious, 
ethnic or socio-economic factors which define its context. 

or 

 It does not plan or evaluate its contribution to community 
cohesion either within or beyond the school. 

or 

 The school’s work makes little effective contribution to 
community cohesion so that the school itself is not a 
cohesive community. 
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The effectiveness with which the school promotes equal opportunity and tackles 
discrimination: grade descriptors  

Outstanding 
(1) 

 

The school places the promotion of equality of opportunity at the heart of 

all of its work and its aspirations are understood and acted upon 
consistently at all levels. Consequently, the outcomes for pupils and their 

experience are positive and any unevenness between different groups is 
minimal or reducing rapidly. Monitoring and evaluation are sophisticated 
and highly influential in maintaining and improving the school’s 
effectiveness. There is no evidence of discrimination and where there has 
been any evidence of inequality this has been tackled exceptionally well. 

Good 
(2) 

 

The school articulates and pursues ambitious strategies for its particular 

groups of pupils who may be subject to discrimination. Concerted action to 
promote equality of opportunity has resulted in sustained and significant 
improvement in the performance and participation of these groups. Gaps 
between different groups are closing. The school has identified where 

further improvements can be made to overcome any remaining variations 
in performance and it has good strategies to tackle them.  

Satisfactory  
(3) 

 

The school has pertinent information about the precise groups of pupils it 

serves and evaluates their participation in school life and performance 
across the curriculum. There is some improvement in areas where the 
school has targeted its actions.  

Inadequate  
(4) 

 

 The school does not have relevant insight into the performance 

and participation of different groups of pupils and there is no 

evidence of improvement in the outcomes or experience of 
different groups. 

or 

 The school is inactive in tackling material differences between 
groups and/or in tackling discrimination. 
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Appendix 2 

The Race Equality Duty 

 

What is Race? 

A race is a distinct group or population of people distinguished in some way from others 

most often in terms of physical characteristics but also language, history, ancestry and 

culture. 

 

What is the Race Equality Duty? 

The duty was detailed in the Race Relations Amendment Act 2000 and includes both a 

general and specific duty. 

 

The General Duty as set out in section 71(1) of the Act requires a school in carrying out its 

functions to have due regard to the need to: 

 Eliminate unlawful discrimination; 

 Promote equality of opportunity; 

 Promote good relations between different racial groups. 

 

The Specific Duties are set out in articles 2(3) and 2(4) of the Race Relations Act 1976 

(Statutory Duties) Order 2001 which states that school should develop a race equality 

scheme which highlights those of its functions and policies, or proposed policies, which it 

has assessed as relevant to its performance of the duty imposed by section 71(1) of the 

Race Relations Act and its arrangements for: 

 assessing and consulting on the likely impact of its proposed policies on the promotion 

of race equality; 

 Monitoring its policies for any adverse impact on the promotion of race equality; 

 Publishing the results of its assessments, consultation and monitoring, providing 

public access to information; 

 Training staff in connection with the duties. 
 

The recording of incidents of a racist nature to governors and to the Local Authority 

remains a statutory duty.  Schools must ensure they have procedures in place that enable all 

stakeholders to report.  Staff should be trained so that the response to incidents is 

measured and fair and leads to greater learning within the school community. 

 

The Race Equality Scheme must be reviewed every three years. 
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Useful resources: 

 

‘Toolkit for tackling racism in schools’, Stella Dadzie, ISBN 85856 188 4 

www.trentham-books.co.uk  

 

Appendix 3 

The Gender Equality Duty 

 
What is Gender? 

The term 'gender' refers to the social construction of female and male identity, rather 

than biological differences between men and women. It includes the ways in which those 

differences, whether real or perceived, have been valued, used and relied upon to classify 

women and men and to assign roles and expectations to them. The significance of this is 

that the lives and experiences of women and men, including their experience of accessing 

services, can be significantly different. Gender is not always fixed and the Gender Equality 

Duty urges public service providers to have due regard to the needs of transgender 

residents. 

 

What is the Gender Equality Duty? 
The duty to promote Gender Equality was issued under the Equality Act 2006 which amended the 
Sex Discrimination Act of 1975. In a similar vein to Race and Disability legislation, it contains both 
a general and specific duty. 

 

The General Duty on all authorities is when carrying out their functions, to have due regard to the 

need to: 

 eliminate unlawful discrimination between women and men; 

 to promote equality of opportunity between men and women. 

 

The Specific Duties are as follows: 

 to prepare and publish a gender equality scheme, showing how it will meet its general 

and specific duties and setting out its gender equality objectives,  

 in formulating its overall objectives, to consider the need to include objectives to 

address the causes of any gender pay gap, 

 to gather and use information on how the public authority’s policies and practices 

affect gender equality in the workplace and in the delivery of services, 

 to consult stakeholders and take account of relevant information in order to 

determine its gender equality objectives, 

 to assess the impact of its current and proposed policies and practices on gender 

equality, 

 to implement the actions set out in its scheme within three years, unless it is 

unreasonable or impractical to do so, 

 to report against the scheme every year and review the scheme at least every three 

years. 

 

http://www.trentham-books.co.uk/


 17 

Appendix 4 

Age, Faith & Belief and Sexual Orientation 

 

The Council is already committed to improving its services and the quality of life for all 

Stockton residents regardless of their race, gender or disability but also their age, faith 

and sexual orientation. As a result the Council is looking to develop strategies and action 

plans in these areas over the short to medium term. This will supplement the general 

commitment in this scheme to introduce actions which wherever possible cut across all seven 

diversity strands. Further information on age, faith and sexual orientation is given below. 

 

Age 

The Employment Equality (Age) Regulations 2006 came into force on 1st October 2006. 

They apply to employment and vocational training, and prohibit unjustified direct and 

indirect age discrimination, as well as harassment and victimisation on grounds of age. The 

regulations (which do not affect the age at which people can claim their state pension): 

• ban age discrimination in terms of recruitment, promotion and training. 

• ban unjustified retirement ages of below 65. 

• remove the current age limit for unfair dismissal and redundancy rights. 

 

They also introduced: 

• a right for employees to request working beyond retirement age and a duty on 

employers to consider that request. 

• a new requirement for employers to give at least six months notice to employees 

about their intended retirement date so that individuals can plan better for 

retirement, and be confident that "retirement" is not being used as cover for unfair 

dismissal. 
 

These regulations are implemented through the council’s Human Resources function and 

employment practices to ensure no current or potential employee experiences discrimination 

as a result of their age. It is also committed to ensuring that no-one faces any such 

discrimination in all aspects of their lives and has equal access to all services. 
  

Faith & Belief 

As a result of the Employment Equality (Religion or belief) Regulations (2003), 

it is unlawful to discriminate against an employee on grounds of their religion or belief. 

These regulations prevent both the indirect and direct discrimination as well as harassment 

and victimisation of an individual.  

 

In the wider community, the school has tended to consider race and faith together.. Work 

will continue within the school to further develop understanding of the issues and 

consideration given to how best to address any faith based discrimination identified. Also 

we will work to further develop our understanding of the issues surrounding belief. 

Appropriate actions for faith and belief will be developed through the implementation of 

this scheme. 
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Sexual Orientation 

Gay men, lesbians and bisexuals are protected at work by the Employment Equality (Sexual 

Orientation) Regulations of 2003, which in a similar way as faith regulations, prevent 

discrimination and harassment at work as a result of sexual orientation.  The school has 

implemented these regulations and works to ensure no discrimination takes place amongst its 

workforce. 

 

In the wider community the Government estimates that approximately 5% of the population 

are either gay men, lesbians or bisexuals although figures are not clear as no national census 

has requested data on sexual orientation. 

 

There is no apparent “gay scene” in Stockton and, in nearby Middlesbrough, it is still 

relatively small compared with other urban areas such as Manchester, Liverpool or 

Newcastle-upon-Tyne. This may in turn lead to a lack of openness amongst gay male, lesbian 

and bisexual residents of Stockton. 

 

The council is committed to creating a community where everyone has equal access to its 

services and feels accepted and valued. As such renewed efforts will be made to consult and 

involve gay, lesbian and bisexual people in the development of all services. 
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Useful resources: 
 
‘Stand up for us – challenging homophobia in schools’, National Healthy School Standard, ISBN 
1-84279-200-8 

Appendix 5 
The Disability Equality Duty 
 

What is Disability? 

The Disability Discrimination Act (DDA) 2005 defines a disabled person as someone who 

has: 

‘a physical or mental impairment which has a substantial and long-term adverse effect on his 

or her ability to carry out normal day-to-day activities.’  

 

People are affected by disability or health conditions in different ways.  If a condition 

affects everyday activities, such as 

 the ability to move around 

 manual dexterity 

 physical co-ordination 

 continence 

 the ability to lift, carry or move ordinary objects 

 speech, hearing or eyesight 

 memory, or ability to concentrate, learn or understand 

 ability to recognise physical danger 

 and has lasted, or is likely to last, at least a year, then it is likely to be covered by   

the DDA. 

 

The definition covers a much larger group of children and adults than most people think.  

The DDA's definition includes a wide range of impairments including hidden impairments 

such as dyslexia, autism, speech and language impairments, attention deficit hyperactivity 

disorder (ADHD) and long term emotional health problems.  

 

These are all likely to amount to a disability, but only if the effect on a person’s ability to 

carry out normal day-to-day activities is substantial and long-term. 

 

Some progressive conditions, such as cancer, multiple sclerosis and HIV/AIDS are included 

before they have an effect on a person’s ability to carry out normal day-to-day activities.   

 

Special Educational Needs and Disability (SEN&D) 

For children and young people, it is important to recognise that, though the definition of 

disability comes from the DDA and the definition of special educational needs SEN from 

the Education Act 1996, there is a significant overlap between the two: 

 

The definition of SEN includes many, but not necessarily all, disabled children: a disabled 

child is defined as having special educational needs if their disability means that special 
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educational provision has to be made in order for them to be able to access the education 

which is locally available. 

 

To this group will need to be added pupils and students with medical needs who are often 

not included in definitions of SEN. 
 

School environment  

Schools are already required to plan to improve the accessibility of their schools for their 

disabled pupils under the planning duties contained in Part 4 of the DDA. The Disability 

Equality Scheme must show how the school will improve access for disabled pupils by: 

 increasing access to the curriculum; 

 making improvements to the physical environment of the school to increase access; 

 making written information accessible to pupils in a range of different ways.   

 

What is the Disability Equality Duty? 

There are two duties which apply to schools:  

 

The General Duty requires the school to: 

 Promote equality of opportunity between disabled persons and other persons 

 Eliminate discrimination that is unlawful under the Act 

 Eliminate harassment of disabled persons that is related to their disabilities 

 Promote positive attitudes towards disabled persons 

 Encourage participation by disabled persons in public life; and 

 Take steps to take account of disabled persons’ disabilities, even where that involves 

treating disabled persons more favourably than other persons. 

 

This general duty provides a framework for the school to carry out its functions more 

effectively and to tackle discrimination and its causes in a proactive way. It requires the 

school to adopt a proactive approach, embedding disability equality in all decisions and 

activities. 

 

The Specific Duty requires the school to: 

 Publish a Disability Equality Scheme demonstrating how it intends to fulfil its general 

and specific duties 

 Involve disabled people in the development of the scheme which outlines: 

o The way in which disabled people have been involved 

o The school’s methods for impact assessment 

o Steps which the school will take towards achieving the general duty 

o The school’s arrangements for gathering information in relation to 

employment, education and service delivery 

 Deliver the scheme within three years, unless it is unreasonable and impractical to do 

so; 

 Publish the scheme with evidence of the impact of it. 
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Useful resources 

 

 The Inclusion Development Programme  

  National Strategies DVD: ref: 00219-2008BKT-EN   

 Also available as an online resource http://nationalstrategies.standards.Department 

for Education.gov.uk/primary/features/inclusion/sen/idp  

 Safe to Learn: bullying related to special educational needs and disability 

(Teachernet). 

http://nationalstrategies.standards.dcsf.gov.uk/primary/features/inclusion/sen/idp
http://nationalstrategies.standards.dcsf.gov.uk/primary/features/inclusion/sen/idp
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Useful contacts 

 

The Complex and Additional Needs Team 

 

Manager: Jane Harvey   

 

Tel: 01642 527191 

jane.harvey@stockton.gov.uk  

 

The Complex and Additional Needs Team supports children and young people with complex 

and additional needs and their families..  Brief details about the CAN services follow. 

Further information can be provided by the relevant manager whose contact details are 

given. 

 

Aiming High for Disabled Children 

The CAN Team is leading on the delivery of the Aiming High for Disabled Children initiative 

working with the parents/carers group United for Change. The initiative focuses on short 

breaks, transitions, equipment and childcare. 

 

Contacts: 

Sarah Ward, Aiming High Coordinator  

Tel: 524719 sarah.ward@stockton.gov.uk  

Dawn Coyle, Manager, Hartburn Lodge 

Tel: 527994  dawn.coyle@stockton.gov.uk 

Elizabeth Kipling-Vasey, Modernisation Manager, Transitions 

Tel: 526263 elizabeth.kipling-vasey@stockton.gov.uk  

 

Autism Outreach Team 

The team supports mainstream schools and families to meet the needs of children and young 

people with ASD. 

 

Contact:  Jane Boyd, Coordinator, Autism Outreach Team/Specialist, Senior EP (ASD) 

Tel: 527104  jane.boyd@stockton.gov.uk 

 

Complex Needs Social Work Team 

The Complex Needs Social Work Team provide a social work service to children and young 

people with complex needs and disabilities and their families. The Key Working Development 

Team is part of this team. They promote and develop a key working service for children and 

young people with complex needs and their families. 

 

Contact: Patti Sanderson, Practice Manager 

Tel 878135  patti.sanderson@stockton.gov.uk  

 

mailto:jane.harvey@stockton.gov.uk
mailto:sarah.ward@stockton.gov.uk
mailto:dawn.coyle@stockton.gov.uk
mailto:elizabeth.kipling-vasey@stockton.gov.uk
mailto:jane.boyd@stockton.gov.uk
mailto:patti.sanderson@stockton.gov.uk
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The Early Support Team 

The Early Support Team is Stockton’s child development centre and provides a range of 

services for pre school children with complex/multiple needs.  

 

Contact: Helen Passman, Educational Manager of the Early Support Team 

Tel: 527815  helen.passman@stockton.gov.uk 

 

The Educational Psychology Service 

The Educational Psychology Service uses applied psychology to help people to understand 

and overcome barriers to learning and development for children and young people.  

 

Contact: Alison Cartwright, Principal Educational Psychologist 

Tel: 527110  alison.cartwright@stockton.gov.uk 

 

The Early Support Inclusion Coordinator is a member of the Educational Psychology Service. 

The Early Support Inclusion Coordinator supports and develops inclusive learning 

opportunities for pre-school children, especially those in early years settings and children’s 

centres. 

 

Contact: Dot Ives, Early Support Inclusion Coordinator 

Tel: 524974 dorothy.ives@stockton.gov.uk  

 

Hartburn Lodge 

Hartburn Lodge provides targeted short break and overnight provision for a number of 

children with complex disabilities. 

 

Contact: Dawn Coyle, Manager 

Tel: 527994  dawn.coyle@stockton.gov.uk 

 

Looked After Children Education Team 

This team provides time limited and focused educational support for Looked After Children, 

and advice, guidance and training to schools, carers, social workers and other relevant 

agencies. 

 
Contact: Ros Birrell, LACE Team Coordinator 

Tel: 527119  ros.birrell@stockton.gov.uk 

 

OASIS 

Oasis provides evening, weekend and school holiday period short breaks/activities for 

children and young people aged 8-18 with complex needs. 

 

Contact: Susan Scott, Manager 

Tel: 766579  susan.scott@stockton.gov.uk  

 

mailto:helen.passman@stockton.gov.uk
mailto:alison.cartwright@stockton.gov.uk
mailto:dorothy.ives@stockton.gov.uk
mailto:dawn.coyle@stockton.gov.uk
mailto:ros.birrell@stockton.gov.uk
mailto:susan.scott@stockton.gov.uk
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Parent Partnership Service 

The Parent Partnership Service offers independent advice and support to parents and 

carers regarding special educational needs issues. 

 

Contact: Gill Burnett, Parent Partnership Officer 

Tel: 527158  gill.burnett@stockton.gov.uk  

 

Redhill Education Service 

This team provides educational support for children and young people too ill to attend 

school, who are anxious/phobic, and for pregnant teenagers and young mums. 

Contact: Judith Newsome, Educational Coordinator, Redhill Education Service    Tel: 528736  

judith.newsome@stockton.gov.uk 

 

Specialist Learning Team 

This team supports pupils in mainstream schools who experience significant learning 

difficulties with Literacy and/or Numeracy. The team provides training for schools and 

other relevant agencies.  

 

Contact: Jacky Canwell, Specialist Learning Team Coordinator 

Tel: 527129  jacky.canwell@stockton.gov.uk 

 

Special Educational Needs Section 

The Special Educational Needs Section answers queries about special educational needs and 

deals with the processes and documentation relating to statutory assessment and special 

school placements. 

 

Contact: Andy Lister, Manager of SEN Section  

Tel: 527121 andy.lister@stockton.gov.uk 

 

Speech and Language Therapy 

This service provides a needs-led specialist speech and language therapy service that 

encompasses the assessment, diagnosis, evaluation and appropriate management of disorders 

of communication and swallowing to the population of Stockton-on-Tees of all ages. 

 

Contact: Jenny Wright, Speech and Language Therapy Manager 

Tel: 352285  jenny.wright4@nhs.net   
 

Websites 

 

 Aiming High for Disabled Children 

      http://www.dcsf.gov.uk/everychildmatters/healthandwellbeing/ahdc/AHDC/ 

 Disability Discrimination Act (DDA) 

mailto:gill.burnett@stockton.gov.uk
mailto:judith.newsome@stockton.gov.uk
mailto:jacky.canwell@stockton.gov.uk
mailto:andy.lister@stockton.gov.uk
mailto:jenny.wright4@nhs.net
http://www.dcsf.gov.uk/everychildmatters/healthandwellbeing/ahdc/AHDC/
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http://www.direct.gov.uk/en/disabledpeople/rightsandobligations/disabilityrights/dg_4001

068 

 The Disability Equality Duty 

http://www.direct.gov.uk/en/DisabledPeople/RightsAndObligations/DisabilityRights/DG

_10038105 

 Disability Equality in Schools –Equality and Human Rights Commission 

http://www.equalityhumanrights.com/your-rights/disability/disability-in-

education/disability-discrimination-in-schools/ 

 Disability in Schools 

http://www.teachernet.gov.uk/wholeschool/disability/ 

 Accessibility  

http://www.direct.gov.uk/en/DisabledPeople/EducationAndTraining/Schools/DG_100130

35 

 Disabled parents and schools 

http://www.direct.gov.uk/en/DisabledPeople/Disabledparents/DG_10037906 

 Stockton Disability Advisory Group 

http://www.stockton.gov.uk/yourcouncil/33299/disabilityequality/stocktondisabilityadvi

sory/ 

 Disability and Special Educational Needs 

http://www.teachernet.gov.uk/wholeschool/disability/dissen/ 
 

http://www.direct.gov.uk/en/disabledpeople/rightsandobligations/disabilityrights/dg_4001068
http://www.direct.gov.uk/en/disabledpeople/rightsandobligations/disabilityrights/dg_4001068
http://www.direct.gov.uk/en/DisabledPeople/RightsAndObligations/DisabilityRights/DG_10038105
http://www.direct.gov.uk/en/DisabledPeople/RightsAndObligations/DisabilityRights/DG_10038105
http://www.equalityhumanrights.com/your-rights/disability/disability-in-education/disability-discrimination-in-schools/
http://www.equalityhumanrights.com/your-rights/disability/disability-in-education/disability-discrimination-in-schools/
http://www.teachernet.gov.uk/wholeschool/disability/
http://www.direct.gov.uk/en/DisabledPeople/EducationAndTraining/Schools/DG_10013035
http://www.direct.gov.uk/en/DisabledPeople/EducationAndTraining/Schools/DG_10013035
http://www.direct.gov.uk/en/DisabledPeople/Disabledparents/DG_10037906
http://www.stockton.gov.uk/yourcouncil/33299/disabilityequality/stocktondisabilityadvisory/
http://www.stockton.gov.uk/yourcouncil/33299/disabilityequality/stocktondisabilityadvisory/
http://www.teachernet.gov.uk/wholeschool/disability/dissen/
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The Glebe Primary School Disability/Equality/Accessibility Action Plan  
   
 

KEY ISSUE  

Improving access to the curriculum: (short term)  
 
Success criteria  

- Raised confidence of staff in strategies for differentiation and increased pupil participation. 
- Raised confidence of TAs as above.  
- All staff aware of individual pupils’ access needs. 

 

Actions to achieve the success 
criteria  

Persons 
responsible for 
delivering the 
action 

Start date Finish date Costs borne by 
the school 

Monitoring Person 
and Method 

Notes on progress 

Increase confidence of staff in 

differentiating the curriculum. 

a. Undertake audit of staff 

training needs on curriculum 

access, 

b. Assign in-service day to 

training identified e.g. 

dyslexia, differentiation, 

alternative recording, IDP. 

 

 

 

SENCo 

 

 

Head teacher 

Spring 09 ASD 

Autumn10 BESD 

Spring 11 SLCN 

 

In-service in 

Sept 2010 

 

 

 

ON-GOING 

 

 

 

Costs of any in 

service training 

& necessary 

supply cover. 

 

Designated 

governor 

 

Ensure TAs have access to 

specific training on disability 

issues. 

a. Use staff audit to identify 

TA training needs and inform 

Professional Development 

process. 

b. TAs to access at least 6 

relevant CPD courses each 

year. 

 

 

 

SENCo 

 

 

 

 

 

 

 

 

 

From April 2011 

 

 

 

April 2012 

Costs of any in-

service training 

 

Designated 

governor and HT 
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Ensure all staff are aware of 

disabled children’s curriculum 

access. 

a. Set up system of individual 

access plans for disabled 

children. 

b. Set up system for 

information to be shared with 

appropriate  

staff. 

 

 

 

 

 

SENCo 

 

 

 

From July 2010 

   

Designated 

governor and HT 

 

KEY ISSUE 

Improving access the curriculum (medium term) 
 

Success criteria:  

- All children in school able to access all school trips and take part in range of activities. 

- All children able to access PE and disabled children more able to excel in sports. 

- Gradual introduction of disability issues into all curriculum areas, 

 

Actions to achieve the success 

criteria 

Persons responsible 

for delivering the 

action 

Start date Finish date Costs borne 

by the 

school 

Monitoring 

Person and 

Method 

Notes on progress 

Ensure all school trips and camps 

are accessible to all. 

a. Develop guidance for staff 

on making trips accessible. 

b. Investigate any new 

locations for accessibility 

for next year. 

 

 

 

Head teacher 

 

 

Class Teachers 

 

 

 

 

 

Summer 2011 

 

 

By Jan 2012 

  

Designated 

governor 
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Review PE Curriculum to make PE 

accessible to all. 

a. Gather information in 

accessible PE and Disability 

Sports 

b. Invite disabled sports people 

in for particular sessions. 

 

 

 

 

 

PE Coordinator 

 

 

 

From Sept 2011 

 

 

By July 2011 

 

 

Release time 

for PE Co- 

ordinator 

 

Cost of any 

visiting 

sports people 

 

Designated 

governor and HT 

 

Review all curriculum areas to 

include disability issues. 

a. Include specific reference 

to disability equality in all 

curriculum reviews. 

b. Develop PSHE and 

Citizenship curriculum to 

address disability equality 

issues. 

c. Assemble resource box of 

disability equality for staff 

room  

d. Have section on disability 

equality and curriculum 

access planning sheets. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Head 

teacher/Subject 

leaders 

PSHE and 

Citizenship  

Coordinator 

 

PSHE and 

Citizenship 

Coordinator 

Headteacher/Subjec

t leaders 

 

 

 

 

From Sept 2010 

 

 

 

 

 

 

 

 

 

From Sept 2011 

 

 

 

 

 

 

 

By Sept 2011 

 

By Sept  2011 

 

 

 

 

 

 

 

 

 

 

 

 

Cost of any 

resources 

 

Designated 

governor and HT 
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KEY ISSUE 

Improving access to curriculum (long term) 
 

Success criteria:  

- All staff confident and consistent in range of differentiation strategies and use of alternative recording. 

- Disabled children confident and able to participate equally in out of school activities. 

- All staff work from a disability equality perspective. 

- Increased confidence of staff in developing their curriculum area accessibly. 

- Improved involvement of TAs in planning and evaluation of lessons 

 

Actions to achieve the success 

criteria 

Persons 

responsible for 

delivering the 

action 

Start date Finish date Costs borne by 

the school 

Monitoring 

Person and 

Method 

Notes on progress 

Develop consistent approach to 

differentiation and alternative 

recording in school. 

a. Devise and consult on model 

school policy with good 

practice guidance. 

b. Organise 2 INSET sessions 

to share good practice. 

 

 

 

 

SENCo 

 

 

SENCo 

 

 

 

 

Spring 2011 

(within SLCN IDP) 

Spring 2011 

(within SLCN IDP) 

 

 

 

 

By July 2011 

 

 

By July 2011 

  

Designated 

governor and HT 

 

Ensure disabled children 

participate equally in after 

school and lunch time activities. 

a. Survey participation in clubs 

at lunch and after school by 

disabled children. 

b. Organise additional activities 

for excluded pupils. 

 

 

 

 

Head Teacher 

and individual 

class teachers 

 

 

 

 

Sept 2010 

 

 

 

 

By Sept 2011 

  

Designated 

governor and HT 
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Ensure all staff have undertaken 

disability equality training. 

a. Set up Inset training for all 

staff on disability equality, 

explore support from Special 

Schools. 

b. Ensure new staff access 

similar CPD courses. 

 

 

 

CPD Coordinator 

 

 

CPD Coordinator 

 

 

 

DEC 2011 

 

 

On going 

Cost of INSET 

for staff & 

supply cover 

costs as needed 

 

Designated 

governor and HT 

 

Develop links with local special 

school to improve understanding 

of curriculum. 

a. Organise opportunities for 

staff to observe their 

curriculum areas at Local 

Special School. 

b. Establish link meetings for 

curriculum coordinators. 

 

 

 

SENCo 

 

 

 

SENCo 

 

 

 

From 2011 

 Release time for 

staff – supply 

cover 

implications 

 

Designated 

governor and HT 

 

Develop system for involving TAs 

in curriculum planning. 

a. Establish joint TA/teacher 

planning opportunities. 

b. Set up system for joint 

TAs/teacher evaluations. 

 

 

Head Teacher & 

SMT 

 

 

From 2011 

   

Designated 

governor and HT 
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KEY ISSUE  

Improving access to the physical environment  (short term): 
 

Success criteria  

- Raised confidence of staff and governors in commitment to meet access need. 

- Disabled parents/carers/visitors feel more welcome. 

- Visually impaired people feel safe in the grounds. 

- Access around the site easier for all. 

- All children have independent access to all books. 

- Colour schemes support teaching, learning and behaviour. 

- Classes accessible for visually impaired pupils 

- All disabled children and staff working with them are safe and confident in event of fire.  

 

Actions to achieve the success criteria  Persons 

responsible for 

delivering the 

action 

Start date Finish date Costs borne 

by the school 

Monitoring 

Person and 

Method 

Notes on progress 

Ensure school staff are better aware of 

access issues.  

a. Provide information and training on 

disability equality for all staff. 

 

Head teacher/ 

governing body 

 By July 2011 Cost of 

training & any 

supply cover 

  

Staff survey 

by SENCO 

 

Improve access to the reception area. 

a. Rearrange furniture so area is wheelchair 

accessible and put in waiting chairs for 

visitors. 

b. Put up clear signs in the reception with 

symbols, welcome sign in different 

languages and formats. 

 

 

Caretaker 

 

School 

secretary/ 

Headteacher 

  

 

By Sept 2010 

 

 

Spring 2011 

Costs of 

making/buying 

signs 

 

Designated 

governor and 

HT 
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Improve signage and external access for 

visually impaired people. 

a. Replace external light. bulbs immediately 

when ‘blown’. 

b. Paint white stripes on edge of all 

external steps. 

c. Seek advice from the Sensory Needs 

Service on appropriate. colours/styles 

for signs and replace temporary ones. 

d. Incorporate installation/renewal of 

window blinds when refurbishing 

 

 

 

Caretaker 

 

 

Caretaker 

 

SENCo 

 

HT 

 

 

 

From Sept 

2010 

 

 

 

On-going  

 

 

 

 

 

On-going 

 

 

 

 

 

 

 

 

Cost of blinds 

 

Designated 

governor and 

HT 

 

Incorporate appropriate colour schemes 

when refurbishing. 

a. Seek advice from the Sensory needs 

service on appropriate colours. 

b. When classes are painted under Routine 

and Maintenance, include contrasting 

colours. 

 

 

 

SENCo 

 

Caretaker/ 

Contractor 

 

 

 

 

From April 

2011 

 

 

 

 

 

On-going 

 

 

 

 

Decorating 

materials  

 

Designated 

governor and 

HT 

 

Ensure that all disabled pupils can be safely 

evacuated. 

a. Put in place Personal emergency 

Evacuation Plans for all children. 

b. Develop a system to ensure all staff are 

aware of their responsibilities. 

 

 

 

SENCo 

 

Head teacher/ 

Governing Body 

 

 

 

By Sept 

2010 

 

By Sept 

2010 

   

LA Risk 

Assessment 

Officer 
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KEY ISSUE 

Improving access to the physical environment (medium term) 
 

Success criteria:  

- Accessible parking bay for disabled staff/visitors. 

- Easy access from car park to reception for wheelchair users/people with pushchairs etc. 

- Layout optimises teaching and learning and behaviour. 

- Lighting improved for visually impaired and hearing impaired children currently in school. 

- Hearing impaired children and adults better able to access activities in Hall. 

 

Actions to achieve the success 

criteria 

Persons 

responsible for 

delivering the 

action 

Start date Finish date Costs borne by 

the school 

Monitoring 

Person and 

Method 

Notes on progress 

Paint a disabled person’s parking 

bay with access to reception 

a. Allocate a space. 

b. Install a dropped kerb to 

enable access to the 

reception from car park. 

 

 

 

Caretaker/ 

Contractor 

Caretaker/ 

Contractor 

Sept 2010 

 

 

 

 

 

 

 

By July 2011 

 

 

 

 

Building 

materials 

 

Designated 

governor and HT 

Achieved 

Improve accessibility of the ICT 

suite. 

a. Seek advice from ICT team 

on optimum layout of 

furniture and move. 

 

 

ICT  

Co-coordinator 

 

When 

considering plans 

for 

refurbishment 

Dec 2010 

onwards 

 

 

By June 2011 

 

 

 

 

Designated 

governor and HT 

 

Review and replace inadequate 

lighting in all areas. 

a. Seek advice on the lighting 

in all teaching areas from 

the Sensory Needs Service. 

 

 

 

SENCo 

  

 

 

By Sept 2011 

 

 

 

Cost of any new 

lighting needed 

 

Designated 

governor and HT 
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Improve access for hearing 

Impaired. 

a. Seek advice from the 

Sensory Needs Service. 

b. Make alterations e.g. 

curtains, ceiling tiles and 

loop system. 

 

 

SENCo 

 

Headteacher 

 

 

Jan 2011 at time 

of next bid 

 

 

By Sept 2011 

 

 

 

 

Cost of installing 

loop 

systems/new 

tiles etc. 

 

Designated 

governor and HT 
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KEY ISSUE 

Improving access to the physical environment (long term) 
 

Success criteria:  

- All disabled staff, pupils and visitors able to have safe independent egress in emergency situations. 

- All disabled people able to access reception and enter independently. 

-  

Actions to achieve the success 

criteria 

Persons 

responsible for 

delivering the 

action 

Start date Finish date Costs borne by 

the school 

Monitoring 

Person and 

Method 

Notes on progress 

Ensure all fire escape routes are 

suitable for all. 

a. Request advice from Health 

and Safety Adviser on 

accessibility of exit routes 

and fire doors 

b. Install ramps to make level 

egress on all fire exits 

c. Alter the fire doors to make 

them accessible to disabled 

people. 

 

 

 

Health & Safety 

Officer 

 

 

LA 

 

 

LA 

  

 

By Sept 2011 

 

 

 

On going  

 

 

On going 

 

 

 

 

 

 

 

Building costs 

 

Designated 

governor and HT 
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Redesign the reception security 

and entry system to make it 

more accessible and welcoming. 

a. Carry out access audit on 

reception area and consult 

disabled people’s 

organisations. 

b. Alterations to make 

reception office door 

accessible and put in a 

window for visitors at 

accessible height. 

c. Install a hearing loop for 

deaf people. 

 

 

 

 

Headteacher 

 

 

 

Headteacher 

 

 

Headteacher 

 

 

When 

considering plans 

for the school 

refurbishment – 

Dec 2011 

onwards 

 

 

 

Jan 2011 

 

 

 

By Jan 2012 

 

 

By Jan 2012 

 

 

 

 

Building costs 

 

 

 

 

 

Cost of installing 

loop system 

 

Designated 

governor  
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KEY ISSUE  

Improving access to information: (short term) 
 

Success criteria  

- All parents getting information in a format they can access. E.g. tape. Large print. Braille. 

- Staff more aware of pupil’s preferred methods of communication. 

 

Actions to achieve the success 

criteria  

Persons 

responsible for 

delivering the 

action 

Start date Finish date Costs borne by 

the school 

Monitoring Person 

and Method 

Notes on progress 

Review information to 

parents/carers to ensure it is 

accessible. 

a. Ask parents/carers about 

access needs when child 

is admitted to school. 

b. Review all letters home to 

check reading age/Plain 

English. 

c. Produce newsletter in 

alternative formats e.g. 

large print, Braille. 

 

 

 

Headteacher 

 

 

Headteacher 

 

 

Headteacher 

 

 

 

Annually from 

Sept 2010 

Sept 2010 

 

 

From Sept 

2010 

 

 

 

On going 

 

 

 

   

Designated Governor 

HT 
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Inclusive discussion of access to 

information in all annual reviews. 

a. Ask parents/carers and 

children about access to 

information and 

preferred formats in all 

reviews. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

SENCo 

 

 

 

 

 

 

 

 

 

From Sept 

2010 

 

 

 

 

  

Designated governor 

and HT 

 



 39 

KEY ISSUE 

Improving access information (medium term) 
 

Success criteria:  

- All children knowing some basic BSL Signs and Deaf parents can be included in all school activity. 

- Increased confidence of parents of disabled children and those with SEN to support their children’s education. 

 

Actions to achieve the success 

criteria 

Persons 

responsible for 

delivering the 

action 

Start date Finish date Costs borne by 

the school 

Monitoring 

Person and 

Method 

Notes on progress 

Raise awareness of British Sign 

Language within the school  

b. Invite a Deaf teacher to 

introduce Deaf culture 

to assembly and run 

session for specified 

Year group or classes. 

c. Routinely offer BSL 

Interpreter to Deaf 

parents for all events. 

 

 

PHSE 

Coordinator 

 

 

 

HT 

 

 

 

T B A 

 

 

 

 

  

Cost of visitor 

 

 

 

 

Cost of services 

of interpreter 

 

SENCO 

 

Produce accessible leaflet and 

increase support for parents of 

disabled children. 

a. Work with parents of 

disabled children to produce 

an accessible SEN leaflet 

for the school. 

b. Routinely distribute 

information from Supportive 

Parents. 

c. Establish a parents’ 

information board on 

SEN/disability issues. 

 

 

 

SENCo 

 

 

 

 

SENCo 

 

SENCo 

 

 

 

 

 

 

 

 

 

 

 

 

 

From April 2011 

 

 

 

By Sept 2011 

 

 

 

 

Spring 2012 

 

 

By Sept 2011 

Release time for 

SENCO  

 

Designated 

governor and HT 
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KEY ISSUE 

Improving access to information (Long term) 
 

Success criteria:  

- Children able to articulate their access needs and understand their own learning styles. 

- All children clear about timetable and secure about what is happening. 

 

Actions to achieve the success 

criteria 

Persons 

responsible for 

delivering the 

action 

Start date Finish date Costs borne by 

the school 

Monitoring 

Person and 

Method 

Notes on progress 

Children become more aware of 

their own learning styles and 

access needs.  

c. Include access to 

information in Circle Time 

d. Encourage pupils to express 

their access needs and 

explore learning styles. 

 

 

 

All teachers 

 

All teachers 

 

 

 

From Sept 2011 

From Sept 2011 

 

 

 

 

On going 

 

  

Designated 

governor and HT 

 

Develop visual timetabling in all 

classes. 

c. Staff meeting to share good 

practice. 

d. Agree whole school 

approach. 

 

 

SENCo 

 

Staff Meeting 

 

 

 

 

 

 

 

By Sept 2011 

  

Designated 

governor and HT 

 

 
 
 
Evaluation arrangements 

 Feedback from disabled users group; 

 Caretakers report; 

 Governing Body meeting minutes; 

 SIP reports; 
 

 

 Self Evaluation Form Judgements; 

 Pupil voice survey feedback; 

 Parent voice survey feedback; 

 OFSTED judgements. 
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Appendix 6 
Community Cohesion 

From September 2007, schools have been required to promote community cohesion and, 

since September 2008, Ofsted has judged schools’ contribution to this during school 

inspections.  

 

The Department for Children, Schools and Families (DEPARTMENT FOR EDUCATION) 

published Guidance on the duty to promote community cohesion to support schools.  This 

defined community cohesion, in the context of schools, as meaning “working towards a 

society: 

 

 in which there is a common vision and sense of belonging by all communities 

  in which the diversity of people’s backgrounds and circumstances is appreciated and 

valued 

  in which similar life opportunities are available to all; and 

  in which strong and positive relationships exist and continue to be developed in the 

workplace, in schools and in the wider community”. 

 

The word 'community' has many meanings.  Four dimensions are defined in the 

DEPARTMENT FOR EDUCATION guidance on the duty to promote community cohesion. 

These are: 

 

 The school as a community 

 The community within which the school is located 

 The UK community 

 The global community 

 

 
How do schools contribute? 

Schools' contribution to promoting community cohesion can be considered from three broad 

perspectives: 

1. Teaching, learning and curriculum — helping children and young people to learn to 

understand others, to value diversity whilst also promoting shared values, to promote 

awareness of human rights and to apply and defend them, and to develop the skills of 

participation and responsible action — for example through the new 'Identity and 

Diversity: living together in the UK' strand within citizenship education. 

2. Equity and excellence — to ensure equal opportunities for all to succeed at the 

highest level possible, striving to remove barriers to access and participation in 

learning and wider activities and working to eliminate variations in outcomes for 

different groups. 

3. Engagement and extended services — to provide reasonable means for children, 

young people, their friends and families to interact with people from different 
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backgrounds and build positive relations: including links with different schools and 

communities and the provision of extended service with opportunities for pupils, 

families and the wider community to take part in activities and receive services which 

build positive interaction and achievement for all groups. 

 

The guidance for inspectors from the OFSTED Evaluation Schedule section 5 of the 

Education Act 2005 from September 2009: 
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The effectiveness with which the school promotes community cohesion 

Inspectors should evaluate: 

 the extent to which the school has developed an understanding of the religious, ethnic 

and socio-economic characteristics of its community in a local, national and global 
context 

 the extent to which the school has taken an appropriate set of planned actions based 

on an analysis of its context and is evaluating the impact of its work 

 the extent to which the school’s actions have a positive impact on community cohesion 

within the school and beyond.  

Outline guidance 

Inspectors should take account of: 

 the quality of the school’s analysis of its context 

 the extent to which leaders and managers have placed due emphasis on each of the three 

strands of religion, ethnicity and the socio-economic dimension in shaping the school’s 
response to its analysis. 

 the extent to which the school has taken appropriate actions to contribute to community 
cohesion within the school and beyond 

 the quality, and use made, of the school’s evaluation of its work across the three strands  

 evidence of the impact of the school’s work on outcomes, for instance in the quality of the 

pupils’ spiritual, moral, social and cultural development  

 evidence of the impact of the school’s work in the local community. 
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The OFSTED publication ‘Learning together – How education providers promote social 
responsibility and community cohesion’ (2010, ref 080261) raises the following key 
recommendations: 
 
School and colleges should: 

 understand local community needs and opportunities for promoting social responsibility 
and community cohesion 

 explore ways to improve the transfer of information between schools and colleges about 

young people’s attainment and previous achievements 

 monitor and evaluate participation rates in specific programmes and activities intended 
to promote social responsibility and community cohesion, and the impact they make 

 ensure that governing bodies have appropriate training so that they can discharge their 

duties to the whole community 

 provide regular opportunities for staff training, including for senior leaders, to develop 
their confidence in dealing with sensitive, topical and controversial issues with young 

people  

 develop learners’ advocacy and representative skills to support them in making a 
positive contribution to their educational setting and the wider community 

 promote intergenerational activities that foster mutual understanding.  
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Websites  

Department for Business, Innovation and Skills: 

The role of further education providers in promoting community cohesion, fostering shared 

values and preventing violent extremism; 

www.dius.gov.uk/consultations/violent_extremism.aspx. 

 

Preventing violent extremism; 

www.dius.gov.uk/further_education/guidance_and_good_practice/preventing_violent_extre

mism.aspx. 

 

Primary and Secondary National Strategies: 

New Arrivals Excellence Programme; 

http://nationalstrategies.standards.Department for Education.gov.uk/node/97335. 

 

The Schools Linking Network; 

www.schoolslinkingnetwork.org.uk/network.org.uk/. 

 

Guidance on the duty to promote community cohesion; 

http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode

=publications&ProductId=DEPARTMENT FOR EDUCATION-00598-2007 

http://www.dius.gov.uk/consultations/violent_extremism.aspx
http://www.dius.gov.uk/further_education/guidance_and_good_practice/preventing_violent_extremism.aspx
http://www.dius.gov.uk/further_education/guidance_and_good_practice/preventing_violent_extremism.aspx
http://nationalstrategies.standards.dcsf.gov.uk/node/97335
http://www.schoolslinkingnetwork.org.uk/
http://www.schoolslinkingnetwork.org.uk/
http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=DCSF-00598-2007
http://publications.teachernet.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=DCSF-00598-2007
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The Glebe Primary School Community Cohesion/Diversity Action Plan 

 

 
KEY ISSUE 3 

Further develop the school’s contribution to community cohesion 

Success criteria: 

- achieve a grading of at least ‘good’ on the OFSTED evaluation schedule for Community Cohesion. 

 

Actions to achieve the 

success criteria  

Persons 

responsible for 

delivering the 

action 

Start date Finish date Costs borne by 

the school 

Monitoring 

Person and 

Method 

Notes on progress 

Detailed analysis of 

Inclusion profile to 

identify groups of pupils 

underachieving 

HT/DHT Sept 2010   HT  

Subscription to Language 

Line for translation of key 

school documents and 

interpretation 

opportunities 

DHT Sept ongoing £100 HT  

Parents’ evening held for 

targeted parents to share 

approaches to supporting 

their children’s’ learning 

HT 

 

Spring Term   Governing Body 

 

 

Diversity Working Group 

established in school made 

up of staff, parents and 

governors to proceed with 

Equality Scheme and SDP 

actions  

HT 

Facilitated by 

Community 

Cohesion 

Officer 

 

Jan 

  Governing Body  
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KEY ISSUE 4 

Develop the pupil’s understanding and appreciation of diversity 

Success criteria:  

- the learning environment of school represents positive images of different social identities; 

- learning resources which plan a progression of learning opportunities from EYFS to Year 6 are in place; 

- there are a series of assemblies for all year groups across the term dealing with diversity, a high proportion of which include 

visitors; 

- all year groups have experienced a visit to a place of interest/worship/community use which represents an aspect of diversity;  

- the reporting of bullying incidents has significantly decreased; 

- KS2 pupils are trained as ‘buddies’ and use of the ‘buddy bench’ is perceived as positive by the pupils; 

- Parents representing different social identities are recruited to the Diversity Working Group in school. 

  

Actions to achieve the 

success criteria 

Persons 

responsible for 

delivering the 

action 

Start date Finish date Costs borne by 

the school 

Monitoring 

Person and 

Method 

Notes on progress 

Whole staff day’s 

training session on 

raising awareness 

including governors 

SBC Diversity 

Team, Forced 

Marriage 

Support 

Worker and 

General Adviser 

Vulnerable 

Groups 

  Cost of training HT 

Chair of 

Governors 

 

Curriculum opportunities 

planned for progression 

of diversity learning 

objectives across all 

subjects and year groups 

DHT   Day’s supply HT  

KS2 pupils selected and 

trained to be ‘buddies’ 

School Council 

General Adviser 

Inclusion 

  Cost of adviser HT  

Buddy benches School Council   £1000  HT  
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purchased 

Resources purchased, 

visitors booked and 

places of educational 

relevance sourced to 

augment programme of 

diversity learning. 

DHT 

Diversity 

Working Group 

  £2000 HT 

Designated 

Diversity 

Governor 

 

 

Evaluation arrangements 

 Governing Body meeting minutes; 

 SIP reports; 

 Self Evaluation Form judgements; 

 

 Pupil voice survey feedback; 

 Parent voice survey feedback; 

 OFSTED judgements. 
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Appendix 7 

Forced marriage and honour based violence 

 

Education staff are expected to work to the guidance contained in ‘Dealing with Cases of 

Forced Marriage: Guidance for Education Professionals’ (DfES 2009).  

Forced marriage directly impedes a school’s ability to fulfil its duty under the Race 

Relations (Amendment) Act 2000 to promote equality of opportunity for all its pupils.  

 

Tackling Forced Marriages in Schools and Colleges  

Information for Education Professionals from the Department for Education and Skills 

(DfES) and the Foreign and Commonwealth Office  

 

 

Educational establishments have sometimes feared that it is not their place to 

tackle this issue and that in doing so they are intruding on private or cultural family 

matters. This anxiety is unnecessary for the following reasons:  

 

1) No culture or religion sanctions forced marriage - this is quite different to 

arranged marriage where parties consent of their own free will;  

 

2) Forced marriage is a human rights abuse in the same way as child abuse and 

domestic violence and as such should not be ignored;  

 

.  

 

Tackling Forced Marriages in Schools and Colleges  

Information for Education Professionals from the Department for Education and Skills 

(DfES) and the Foreign and Commonwealth Office  

 

A clear distinction must be made between a forced marriage and an arranged marriage. In 

arranged marriages, the families of both spouses take a leading role in arranging the 

marriage but the choice whether or not to accept the arrangement remains with the young 

people. In forced marriage, one or both of the spouses do not consent to the marriage and 

some element of duress is involved. Duress can include both physical and/or emotional 

pressure.  

 

Forced marriage is a human rights abuse and it falls within the Crown Prosecution Service's 

definition of Domestic Violence. It can also constitute both child abuse and sexual abuse. 

The United Nations considers it a form of trafficking, sexual slavery and exploitation. 

Some, however, still see it as a private, personal, domestic, family, religious or cultural issue. 

It is none of these - it is an example of abuse.  

 

Fears that it is in some way racist or culturally insensitive to condemn forced marriage are 

unfounded. Once a distinction is made between forced and arranged marriages, as above, 
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this becomes clear. A person at risk of a forced marriage may suffer a range of abuses 

including emotional and physical abuse, unlawful imprisonment, abduction, rape, enforced 

pregnancy or enforced abortion, domestic violence and in some cases female genital 

mutilation. A person attempting to reject or escape such a marriage may be at risk of 

murder (‘honour killing’).  

 

Currently, some 700 cases of forced marriage are reported to the Foreign and 

Commonwealth Office (FCO) each year. Many more cases come to the attention of the 

police, social services, health, education, and voluntary organisations. Many others go 

unreported. With greater awareness, the number of cases reported is likely to increase.  

 

The FCO witnesses a severe upturn in cases being reported in the run-up to the summer 

holidays. This is because the holidays are an extended break, ideal for taking young people 

overseas to force them into marriage. As a result this is a key period of the year for 

identifying cases of the abuse and taking action to prevent forced marriages going ahead.  

 

Both males and females may be victims of forced marriage (15% of cases reported to FCO 

are male). Cases may occur at any age (FCO cases range from age 13-39 with the majority 

being 15-24).  

 

The majority of cases of forced marriage encountered in the UK involve South Asian 

families. This is partly a reflection of the fact that there is a large, established South 

Asian population in the UK. However, it is clear that forced marriage is not solely a South 

Asian problem and there have been cases involving families from East Asia, the Middle East, 

Europe and Africa. Some forced marriages take place in the UK with no overseas element, 

while others involve a partner coming from overseas or a British national being sent abroad.  

 

Both the DfES and the FCO are strongly committed to stamping out forced marriage. The 

two departments have already co-operated to take initial action against the abuse. The 

DfES has endorsed the ‘Tying the Knot’ video and accompanying material for PHSE classes. 

The DfES has also supported the distribution of forced marriage leaflets in school. 

TeacherNet - www.teachernet.gov.uk - also deals with forced marriage as an abuse that 

educational professional may come across.  

 

Forced marriage warning signs 

 A person in fear of a forced marriage will often come to the attention of teachers, 

education welfare officers, youth offending teams, police, health or social services for 

various behaviours consistent with distress. Only rarely will they disclose fear of a forced 

marriage. An education professional, alert to forced marriage, should explore it as one of 

the possible reasons for poor performance. However, they should also be careful not to 

immediately assume the problem is forced marriage as other factors might be at play.  
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The warning signs can include: 

 

A sudden drop in performance, aspirations and motivation e.g. "What's the point? I'll be 

married in a year"  

 

A student coming to school but then truanting from lessons. Often young people at risk of a 

forced marriage are living in virtual imprisonment so school time is their only ‘free’ and 

‘unsupervised’ time to do ordinary adolescent activities that others do on weekends with 

their friends.  

 

Conflicts between parents and youngster as to whether or not the youngster is allowed to 

continue with GCSEs or A-levels. Also arguments over whether the young person can make 

applications to colleges and universities and over how remote from home the college or 

university to be attended is.  

 

Considerable absence authorised by parents for reasons of sickness and family or other 

commitments overseas. There could be a history of extended family holidays overseas often 

interrupting the school term.  
 

History of older siblings also leaving education early and marrying early. Possible history of 

domestic violence in the family.  

 

Self-harming, anxious and depressive behaviour including anorexia, mental health disorders, 

self-cutting, substance abuse, shoplifting, very withdrawn behaviour, very low self-esteem 

and difficulties in expressing own needs and making decisions.  

 

The student seems to be subject to excessive restriction and control. 

 This can include:  

• Not being allowed to attend extra-curricular or after school activities.  

• Being accompanied to and from school and during lunch-breaks – never being left alone  

• Being excessively worried about being seen in company of opposite sex or of different 

racial and religious groups.  

• Having a contradictory behaviour concerning dress – such as secretly changing between 

Western and Traditional style.  
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Forced 

Marriage 

EDUCATION 
Truancy 

Decline in 
performance or 

punctuality 
Low motivation at 

school 
Poor exam results 

Being withdrawn from 
school by those with 

parental responsibility 
Not allowed to attend 

extra-curricular activities 

HEALTH 
Self harm 

Eating disorders 
Depression 

Isolation 
Substance misuse 

EMPLOYMENT 
Poor Performance 
Poor attendance 

Limited career choices 
Not allowed to work 

Unable to attend 
business trips 
Unreasonable 

financial control e.g. 

confiscation of 
wages/income 

FAMILY HISTORY 
Siblings forced to 

marry 
Early marriage of 

siblings 
Family disputes 

Running away from 
home 

Unreasonable 
restrictions 

e.g. “house arrest” 

POLICE 
INVOLVEMENT 

Other young people 
within the family 
reported missing 

Reports of domestic 
violence or breaches 
of the peace at the 

family home 
Female genital 

mutilation 
The student reported 

for offences e.g. 

shoplifting or substance 
misuse 

“I have been offered 
a place at university 
but my parents won’t 

let me go.” 

“I mustn’t be seen 
talking to the pastoral 
teacher because my 

brother might see and 
tell my parents 

“I hate holidays 
because I’m not 
allowed out, so I 

can’t see my 
friends.” 

“I don’t want to go with them 
this holiday because I’m not 
sure if it’s only my brother’s 
wedding they’re planning.” 

“My sister was married 
at sixteen, she didn’t 

want to and she’s 

never been happy.” 

“What’s the point? I’ll 

be married in a year.” 

“The good thing 
about school is that 

my father isn’t 
watching over me 

the whole time.” 

“I’m in trouble at 
home because my 
parents saw me 

talking to a boy.” 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

How education staff can make a difference 

 Students who fear they may be forced to marry often come to the attention of, or 

turn to, an educational professional before seeking help from the police or social 

services.   

 Education professionals are in an ideal position to identify and respond to a victim’s 

needs at an early stage. 

 They can offer practical help such as referring the student to the CHOICE helpline, 

but also by providing them with information about their rights and choices. 

 Educational establishments should aim to create an open ethos where students feel 

comfortable and safe to discuss the problems they are facing – an environment 

where forced marriage is discussed openly within the curriculum and support is 

available 

 Students need to know that they will be listened to and their concerns taken 

seriously. 

 

What to do if you are concerned that a student is being forced to marry: 

 

 An education professional may be concerned about a student because they are 

exhibiting some of the behaviours shown above.  Or, a student may approach an 

education professional because they are going on a family holiday overseas and they 

are concerned about this.  
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  However, do not assume that a student is at risk of being forced into marriage 

simply because they are being taken on an extended family holiday.  Once the full 

facts have been established, the education professional should be able to decide on 

the level of response required. 

 This may be to offer the student advice or to provide them with information about 

specialist services.  However, there may be occasions when the level of concern is 

such that it becomes a child protection issue and in these cases the appropriate child 

protection procedures will need to be followed 

 

 See the student immediately in a secure and a private place where the conversation 

cannot be heard. 

 See them on their own – even if they attend with others. 

 Collect as much information  

 Explain all the options to them 

 Recognise and respect their wishes 

 Reassure them about confidentiality i.e teachers will not inform their family. 

 Establish a way of contacting them discreetly in the future. 

 Contact, as soon as possible, a trained specialist who has responsibility for forced 

marriage the CHOICE helpline 0800 5 999 365 

 
 

Do not: 

 

 Do not treat any allegations as a domestic issue  

 Ignore what the student has told you or dismiss the idea that the student may need 

immediate protection 

 Approach the young person’s family or those with influence within the community 

without the consent of the student as this may alert them as to your concerns and 

may put the student in further danger. 

 Breach confidentiality except in cases where the student’s safety is a concern.  

 Attempt to be a mediator. 

 

Try to:  

 

Refer the student, with their consent, to appropriate local and national support groups and 

counselling services (see page 18 of the home office guidance for educational professionals) 

Remember: 

 

Circumstances may be more complex if the student is lesbian, gay, bisexual or transgender. 

 
Male victims may have difficulty in having their situation taken seriously 
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When referring a case to other agencies/organisations ensure that they are able to handle 

the case appropriately (established women’s groups who have a history of working with 

survivors of domestic violence and forced marriage can refer you to reputable agencies). 

 

What to do if the student is going overseas imminently? 

 

Try to gather as much information as possible as there may not be another opportunity if 

the student goes overseas.  Remember the “one chance rule”  This information will assist the 

Forced Marriage Unit to locate the student and help to repatriate them if the need arises.   

(Information that will be useful) 

 

A photocopy of the student’s passport.  Encourage the student to keep details of the 

passport number and place and date of issue. 

Take as much information about the family including 

 

 Full name and date of birth of the student under threat 

 Their father’s name 

 Any addresses where the student may be staying overseas 

 Potential spouse’s father  

 The name of the potential spouse’s father (if known) 

 Addresses of extended family in the UK and overseas 

 Information that only the student may be aware of (in case the family substitute the 

student with someone else. 

 Agree a code word 

 A safe way of contacting the student overseas e.g. secret mobile telephone that will 

function overseas.    

 

Please remember that in most reported cases the parents of the victim are normally 

involved in carrying out the abuse. There is a strong danger that if parents who are involved 

in the abuse are informed of concerns they will expedite the removal of the young person 

from the country and bring forward the forced marriage. They may also punish the young 

person for involving the school. Extreme caution should therefore be exercised in discussing 

the issue with the parents involved as this may well be placing the young person at seriously 

increased risk.  

 

If you have concerns  

For further information please feel free to contact the confidential CHOICE Helpline 24 

hours a day on 0800 5 999 365 
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Appendix 8 

The prevention of violent extremism 

 

The following pages are taken from the toolkit ‘Learning together to be safe; a toolkit to 

help schools contribute to the prevention of violent extremism’ (DEPARTMENT FOR 

EDUCATION- 00804-2008) and provide an overview of the approach. 

 



 58 

 
 
 
CHOICE employed 
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CHOICE employed 
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Appendix 9 

The Global Dimension  
 

What is the global dimension? 

 

The global dimension explores what connects us to the rest of 

the world. It enables learners to engage with complex global issues and explore the links 

between their own lives and people, places and issues throughout the world. The global 

dimension can  relate to both developing and developed countries, including countries in 

Europe. It helps learners to imagine different futures and the role they can play in creating 

a fair and sustainable world. 

How does the global dimension fit into the curriculum? 

A 21st-century curriculum needs to prepare learners to live and work in this fast-moving, 

interdependent, global society. It should enable all young people to become successful 

learners, confident individuals and responsible citizens, and should contribute to the 

achievement of the five outcomes for children identified in Every Child Matters. 

 

Including the global dimension in teaching means that links can be made between local and 

global issues. It also means that young people are given opportunities to: 

 

• Critically examine their own values and attitudes; 

• Appreciate the similarities between peoples everywhere, and value diversity; 

• Understand the global context of their local lives; 

• Develop skills that will enable them to combat injustice, prejudice   and discrimination. 

 

Such knowledge, skills and understanding enable young people to make informed decisions 

about playing an active role in the global community. 

 

The global dimension can be understood through eight key concepts: 

 

1. Global Citizenship 

Gaining the knowledge, skills and understanding of concepts and institutions 

necessary to become informed, active, responsible citizens. 

 

2. Conflict resolution 

Understanding the nature of conflicts, their impact on development and why there is 

a need for their resolution and the promotion of harmony. 

 

3. Diversity 

Understanding and respecting differences and relating these to our common 

humanity. 
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4. Human rights 

Knowing about human rights including the UN Convention on the Rights of the Child. 

5. Interdependence 

Understanding how people, places, economies and environments are all inextricably 

interrelated, and that choices and events have repercussions on a global scale. 

 

6. Social justice 

Understanding the importance of social justice as an element in both sustainable 

development and the improved welfare of all people. 

 

7. Sustainable development 

Understanding the need to maintain and improve the quality of life now without 

damaging the planet for future generations. 

 

8. Values and perceptions 

Developing a critical evaluation of representations of global issues and an 

appreciation of the effect these have on people’s attitudes and values. 

 

Learning about the global dimension offers opportunities for schools to address their duty 

to promote community cohesion. 

 

Websites 

 

 The DEPARTMENT FOR EDUCATION International Strategy (2004) declares the 

importance of instilling ‘a strong global dimension into the learning experience of all 

children and young people’  

(http://www.globalgateway.org.uk/Default.aspx?page=624) 

 The QCA recommends the Global Dimension as one of seven key lenses which curriculum 

planners can use to develop a coherent school curriculum that meets the requirements of 

the new National Curriculum for Key Stages 3 and 4 

(http://curriculum.qca.org.uk/key-stages-3-and-4/cross-curriculum-

dimensions/index.aspx) 

 The QCA recently published a curriculum planning guide, ‘The Global Dimension in Action’ 

to support primary and secondary schools in developing coherent, whole-school 

approaches to the Global Dimension 

(http://www.qca.org.uk/libraryAssets/media/Global_Dimensions_print_friendly.pdf) 

 DEA /Global Dimension 

(www.globaldimension.org.uk)  

http://www.globalgateway.org.uk/Default.aspx?page=624
http://curriculum.qca.org.uk/key-stages-3-and-4/cross-curriculum-dimensions/index.aspx
http://curriculum.qca.org.uk/key-stages-3-and-4/cross-curriculum-dimensions/index.aspx
http://www.qca.org.uk/libraryAssets/media/Global_Dimensions_print_friendly
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 The Global Dimension is an integral part of the national Sustainable Schools Framework – 

and one that Ofsted has recently identified as requiring more attention in schools. 

(http://www.ofsted.gov.uk/publications/070173). 

 

 Secondary case studies-Global dimension – ideas and resources 

(www.globaldimension.org.uk/CaseStudies/?id=284) 

 

 Resources for lessons exploring a range of issues to inspire social responsibility. 

(www.gogivers.org) 

 

 Useful approaches to embed global the dimension within the SEAL programme engaging 

pupils in global and developmental issues. 

(www.sealgd.org.uk) 

 

http://www.ofsted.gov.uk/publications/070173
http://www.globaldimension.org.uk/CaseStudies/?id=284
http://www.gogivers.org/
http://www.sealgd.org.uk/
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Useful contacts 

 

 Stockton CLC has a great deal of experience in promoting the use of and supporting 

schools involved in international partnerships. The CLC can offer expertise also in the 

use of ICT and online tools, with particular respect to enabling collaboration 

(including live meetings via web conferencing) between teachers and students of 

partner schools anywhere in the world. They have been particularly involved in 

eTwinning (www.etwinning.net) and Connecting Classrooms 

(www.britishcouncil.org/learning-connecting-classrooms.htm) projects although they 

would be happy to support ANY International partnership.  

 

Contact Val Brooks (val_brooks@stocktonclc.org.uk) or Steve Kirby 

(steven_kirby@stocktonclc.org.uk) 

 

 The British Council offer a great deal of advice and support in finding and sustaining 

partnerships at many different levels. They also offer funding for teacher mobility 

in a range of project areas. For more information go to 

http://www.britishcouncil.org/learning-ie-school-partnerships.htm and 

http://www.globalgateway.org.uk  

 

 The International School Award (ISA) will also provide evidence to support the 

work of schools in equality, with particular respect to Global Citizenship and 

Community Cohesion. It is hoped that every school should be working towards ISA. 

For more details, go to www.britishcouncil.org/learning-international-school-

award.htm  

http://www.etwinning.net/
http://www.britishcouncil.org/learning-connecting-classrooms.htm
mailto:val_brooks@stocktonclc.org.uk
mailto:steven_kirby@stocktonclc.org.uk
http://www.britishcouncil.org/learning-ie-school-partnerships.htm
http://www.globalgateway.org.uk/
http://www.britishcouncil.org/learning-international-school-award.htm
http://www.britishcouncil.org/learning-international-school-award.htm
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Appendix 10 

English as an Additional Language 
 

What is this?  
 

Pupils who speak language(s) other than English. This could include International New 

Arrivals, who may be beginners, right through to children of second or third generation 

families who have high levels of English but may still operate in another language in the 

home or in social and community contexts. Pupils may take up to 3 years to develop Basic 

Interpersonal Communication Skills (BICS) but can take up to 7 years to secure the 

Cognitive Academic Language Proficiency (CALP) of their monolingual peers, which is 

necessary for higher level attainment. 

 

Useful strategies to meet pupils’ needs 

 

For all EAL pupils 

Context embedded learning; visual support, scaffolding learning; appropriate cognitive 

challenge balanced with limited language content; consistent English Language use in the 

classroom; language rich environment; good English Language role modelling by staff and 

other learners; avoiding idiomatic expressions which confuse EAL learners; using culturally 

relevant materials, contexts and learning; availability of bilingual/first language dictionaries, 

books and resources 

For beginners 

Pupils developing their own vocabulary books; activating prior learning, i.e. find out whether 

pupil is already familiar with concept; talking partners in English and first or shared 

language; family learning opportunities to enable parents to support child’s learning; 

translated information, bilingual books, dictionaries, display and software; bilingual 

assessment where available; planned opportunities for speaking and listening. 

For more advanced learners  

Excellence and Enjoyment ‘Teaching Units To Support Guided Sessions For Writing’ EAL 

intervention; targeted and planned adult support to move pupils on from BICS to CALP – i.e. 

developing skills for questioning, hypothesising, analysing, classifying etc; developing passive 

voice; developing understanding and usage of formal and academic language, e.g. Latin and 

Greek based vocabulary, simile, metaphor, personification etc. 

 

Where else can we go for help? 

 

 The SBC EAL Team provides peripatetic assessment advice and support to schools 

receiving International New Arrivals and beginners to English. Contact Vanessa 

Housley, 01642 527656. 

 The Bilingual Network is an e-forum where practitioners can ask advice and share good 

practice  http://lists.becta.org.uk/mailman/listinfo/eal-bilingual  
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Guidance/Publications 

 

 The Standards Site, guidance, advice, support and resources from the National 

Strategy http://www.standards.dfes.gov.uk/ethnicminorities  

 Supporting children learning English as an additional language Guidance for 

practitioners in the Early Years. Foundation Stage 00683-2007BKT-EN 

http://www.standards.dfes.gov.uk/primary/publications/foundation_stage/eal_eyfs  

 Teaching units to support guided sessions for writing in English as an additional 

language. 00068-2007FLR-EN 

http://www.standards.dfes.gov.uk/primary/publications/inclusion/bilingual_teaching_u

nits  

 New Arrivals Excellence Programme  Guidance 00650-2007BKT-EN 

http://www.standards.dfes.gov.uk/primary/publications/inclusion/neap_guidance  

 Ensuring the attainment of pupils learning English as an additional language: A 

management guide  00011-2007BKT-EN 

http://www.standards.dfes.gov.uk/secondary/keystage3/all/respub/ws_eal_0001107 

 Free pro-forma letters on school related topics, in 36 languages, produced by Dingle 

Granby Toxteth EAZ 

http://www.primaryresources.co.uk/letters  

 Free resources, downloads and lesson ideas, welcome booklets in a range of languages, 

from Bracknell Forest 

http://www.bfinclusion.org.uk  and Portsmouth EAL http://www.blss.portsmouth.sch.uk 

 DEPARTMENT FOR EDUCATION free information for parents in 14 languages, 

covering a range of their publications 
http://www.parentscentre.gov.uk/otherlanguages  

 Milet, publishers of bilingual books and teaching resources, dictionaries cds etc 
http://milet.com 

 Grant and Cutler, bookshop specializing in books in a wide range of world languages, 
games, cds etc 
http://www.grantandcutler.com/books  

 Mantra, publishers of children’s bilingual books cds, cdroms, posters etc in a range of 
languages 
http://www.mantralingua.com 

http://www.standards.dfes.gov.uk/ethnicminorities
http://www.standards.dfes.gov.uk/primary/publications/foundation_stage/eal_eyfs
http://www.standards.dfes.gov.uk/primary/publications/inclusion/bilingual_teaching_units
http://www.standards.dfes.gov.uk/primary/publications/inclusion/bilingual_teaching_units
http://www.standards.dfes.gov.uk/primary/publications/inclusion/neap_guidance
http://www.standards.dfes.gov.uk/secondary/keystage3/all/respub/ws_eal_0001107
http://www.primaryresources.co.uk/letters
http://www.bfinclusion.org.uk/
http://www.blss.portsmouth.sch.uk/
http://www.parentscentre.gov.uk/otherlanguages
http://milet.com/
http://www.grantandcutler.com/books
http://www.mantralingua.com/


 67 

Appendix 11 

Equality Impact Assessment 

 

Introduction  

 

The Single Equality Scheme brings together action plans for Race, Gender and Disability 

equality, meeting the schools statutory duties in these areas. The scheme also goes beyond 

these three streams and begins to consider how schools in the borough develops their 

approach to equalities and diversity for pupils, parent / carers , staff and governors in 

response to the recent Equalities Review report, Discrimination Law  Review and the report 

of the Commission on Integration and Cohesion.  Schools are also committed to responding 

to all diversity related legislation and the single equality scheme is the best for achieving 

this.  Equality Impact Assessments play an integral role in ensuring that all schools policies 

are operating to support these aims to offer the highest level of service for all. 

 

What is an Equality Impact Assessment? 

 

An Equality Impact Assessment (EIA) is a tool to enable individuals and services to think 

carefully about and measure the impact that procedures, policies and strategies will have on 

all their service users. EIAs can be used to assess whether the policies that guide the work, 

procedures and day-to-day working practices which have been developed are likely to have a 

positive or negative impact across the diverse communities they serve. This will enable 

individuals and services to plan out or minimise any negative consequences across the seven 

diversity strands and community cohesion: 

 

 Age  

 Disability 

 Faith 

 Gender 

 Race 

 Sexual Orientation 

 Socio-economic background 

 

It is then possible to take action to prevent and eliminate unlawful direct and indirect 

discrimination, promote equality of opportunity and contribute positively to community 

cohesion objectives.  Providing services that do not discriminate also leads to better quality 

services and increased satisfaction. 

 

Why Undertake Impact Assessments? 

 

Improving services  

The purpose of Equality Impact Assessment is to improve the work of schools by ensuring 

they does not discriminate in the way they provide  services and employment and that they 

promote equality and positive community relations across the seven diversity strands and 
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community cohesion.  To understand why EIAs are necessary requires agreement that 

equality is not about treating everyone the same. It may mean accommodating individual 

requirements and taking the needs of different communities and groups into account when 

delivering services.  The outcomes of a service must be the same for all service users, 

however the way they receive that service may very well differ. 

 

Being systematic about how we measure impact 

This toolkit will provide a means of systematically assessing and recording the actual, 

potential or likely impact of a service or project on particular groups and identifying 

associated actions to improve services.  EIAs are a good method of analysing services and 

projects using the service users and their needs as the focus as well as considering the 

potential impact of any new strategies or policies. 

 

The benefits of impact assessments include: 

 Identifying whether different groups are excluded from any service. 

 Identifying if direct or indirect discrimination exists. 

 Allowing the consideration of alternative policies or strategies to address adverse 

impact. 

 Enabling the embedding of  equality issues into all policy areas and everyday practice 

 Targeting resources more effectively 

 Developing a better understanding of the needs and aspirations of the diverse 

communities which are served.  

 Developing good practice that promotes equality across all the diversity strands 

 Raising satisfaction with school services  

 

 

It is a Statutory Requirement  

There are specific statutory duties for race, disability and gender through the Race 

Relations (Amendment) Act 2000, the Disability Discrimination (Amendment) Act 2005 and 

the Equality Act 2006 to ensure that policies and practices do not discriminate against any 

group within the community and that equality of opportunity and good community relations is 

promoted. This impact assessment however will extend beyond this to cover age, faith and 

belief and sexual orientation as well as disability, race and gender. This will ensure schools 

are working with other statutory equality drivers including the Sex Discrimination Act, the 

European Directives on age, faith and sexual orientation and the Equality Standard for Local 

Government. 

 

Links to other school Initiatives 

 

The work done on Equality Impact Assessments will link to a number of other local and 

national priorities including: 

 

Ofsed Assessment Frame work  
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If our services are to be of the highest quality, which is the aim of OAF, they need to be 

provided in a way that ensures they meet the diverse needs of all.  

 

Schools improvement Plans  

Actions identified within Equality Impact Assessments will feed into a range of schools 

plans at all levels 

 

The 3 Stage Process for Conducting Equality Impact Assessments 

 

Stockton Council is using a 3 stage process to equality impact its policies to ensure a robust 

mechanism that systematically assesses them for the impact across the seven strands of 

diversity and Community Cohesion . 

 

Stage 1   Collecting information and data to support the assessment 

Officers have been asked to conduct a data analysis of national, local and service data, 

including comments, complaints and commendations, to identify the significant findings or 

trends, relating to the policy area and any impact across the seven strands.   

 

Stage 2   Scoring the Policy / Function 

Once all the information available has been gathered and considered, the policy is then 

scored for impact against a simple scoring system considering the following: 

 

 Will / does the policy / function involve, or have consequences for, the people the 

council serves or employs? 

 Are there any customer groups which might be expected to benefit from the policy / 

function but do not? 

 Is there any reason that people’s access to a service may be affected differently by 

the proposed policy due to age, disability, faith and belief, gender, race or sexual 

orientation? 

 Is there any evidence that any part of the policy / function could discriminate 

unlawfully either directly or indirectly across the diversity strands? 

 Are there any groups which are not satisfied with the policy / function or are more 

likely to make complaints? 

 Is there a need to gather further information in order to assess this policy / 

function? 

 Are there any barriers to the policy / function being received equally by all 

residents? 

 

 

The headings that policies are scored against are taken from the range of equality duties 

that the council is required to operate within in order to demonstrate that its services 

offer true equality of access.  This is recommended practice from the Commission for Racial 

Equality. 
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Some examples of positive and negative impacts are given here: 

 

 

Example 1 

 

The council has proposed a policy of only using meeting rooms that are fully accessible for 

disabled people.  The data analysis identifies that there are no accessible meeting rooms 

which can be used located in the area of the town where the majority of BME residents live, 

therefore there will be a positive impact for disabled people in that all meetings will now be 

fully accessible  

But  

It may have a negative impact on the number of BME residents attending meetings as they 

will have further to travel to meeting venues. 

 

 

 

 

 

 

Example 2 

 

The Youth Service is proposing to increase its youth club provision by purchasing another 

double-decker Youth Bus. This will increase the number of youth club sessions substantially.  

The policy will therefore have a positive impact for young people by increasing youth 

provision across the borough 

But 

It may have a negative impact because data analysis has identified that access to the Youth 

Buses is limited for disabled young people who are already underrepresented as service 

users. 

 

 

 

 

Stage 3   Publications and Monitoring 

 

The completed Equality Impact Assessments will be published on the Diversity section of 

the Council’s website. This meets its statutory duty to publish equality impact assessments 

and from October 2007 new policies will not be considered for Cabinet or Council approval 

without a completed Equality Impact Assessment. 

 


